
Journal of Pharmaceutical Negative Results ¦ Volume 13 ¦ Special Issue 9 ¦ 2022 5761 

 

 
 

AN EXPLORATION OF EMOTIONAL INTELLIGENCE 

(EI) AMONG TECHNICAL STUDENTS IN RELATION 

TO THE MALAYSIAN UNIVERSITY ENGLISH TEST 

(MUET) PERFORMANCE, PROGRAMME AND 

GENDER 
 

Nor Lailatul Azilah Hamdzah1*, Linda Khoo Mei Sui1, Noorbaiduri Abdul Halim1, Zulkifli Hanafi1, Nurdiyana Suhaimi2, 

Ruslan Hassan3 

 

1Centre for Language Learning, Universiti Teknikal Malaysia Melaka, Hang Tuah Jaya, 76100 Durian Tunggal, Melaka, 

Malaysia. 
2Department of General Knowledge, Politeknik Seberang Perai, Jalan Permatang Pauh, 13500 Permatang Pauh, Pulau 

Pinang, Malaysia. 
3Center for Arabic studies and Islamic Civilization Faculty of Islamic Studies, Universiti Kebangsaan Malaysia, 43600 

Bangi, Selangor, Malaysia. 

Email: lailatulazilah@utem.edu.my 

 

DOI: 10.47750/pnr.2022.13.S09.696 

 

 

Previous research has established that emotional intelligence (EI), or the capacity to rationalise one's emotions, is critical in 

higher education, particularly in the teaching and learning of English. The study's objectives are to examine the relationship 

between EI and MUET performance among undergraduate students at a technical university and ii) the significant difference 

of EI levels among 240 respondents from engineering and business course based on their gender and programmes. The data 

collection method used was a cross-sectional survey with 240 respondents. The respondents were given the EQI questionnaire, 

which was developed to assess the respondents' EI levels. The findings indicate that EI has a significant correlation with the 

students' Malaysian University English Test (MUET) performance. Additionally, the findings indicate that there is a significant 

difference between the gender, the students' course and their EI level, implying that EI has a strong influence on education. As 

EI plays a significant role in determining students' English language performance, this study suggests that EI skills should be 

integrated into the English course. Additionally, it is recommended that future research examine the relationship between EI 

traits and other language abilities such as listening, speaking, reading, and writing. 

 

Keywords: Emotional Intelligence (EI); Malaysian University English Test (MUET); Tapia’s Emotional Quotient Inventory 

(EQI). 

 

Introduction  

Mayer, Salovey and Caruso (2004) described EI as "the capacity to reason about emotions and of emotions to 

enhance thought". According to Goleman (1995), the intellectual quotient (IQ) accounts for just 20% of a person's 

success, with EI accounting for the remainder. In a post in Time Magazine, Gibbs (1995) found a strong link 

between EI and IQ and how they affect one another and lead to achievement. The “classic emotional failings” 

have been discovered to be the cause of failure among top executives in the United States and Europe. 
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There is a paucity of previous research on the importance of EI in assessing academic performance (MacCan, 

Jiang, Brown, Double, Bucich and Minbaashian (2020); Sanchez-Alvarez, Martos and Extremera (2020) and 

Abdolrezapour and Ghanbari (2021)). Since the 1970s, when it was first used in second language learning, EI has 

gained popularity. Furthermore, engineering education believes that undergraduate engineers need to learn a 

variety of skills to meet the demands of the workplace. EI skills are a group of abilities that include self-control, 

self-awareness, motivation, social skills, and empathy. EI has aided learners' learning ability, communication 

skills, and intercultural awareness. 

To address these concerns, the study is to examine the relationship between EI and Malaysian University English 

Test (MUET) performance among technical university undergraduate students, to determine the correlation 

between EI and MUET performance, and analyses any significant difference in the level of EI among the 

respondents based on their gender and programmes. 

Students with higher IQ scores are thought to be smarter, but recent research has shown that EI can be more 

efficient than IQ (Shahmohamadi & Hasanzadeh, 2011). Emotions may have a positive or negative impact on 

learning. However, EI has a positive impact on learning and can encourage good study habits (MacCan et al., 

2020). According to studies, students who are self-sufficient and able to express themselves, as well as those who 

enjoy learning new languages, are more popular (Shahmohamadi & Hasanzadeh, 2011). Students and teachers at 

schools with high EI perform better on standardised assessments and have a positive classroom climate, thus 

making learning easier (Nusrah and Chan, 2020). EI skills should be taught to children in order to alleviate anxiety 

and temperamental issues while also increasing their functions (Abdolrezapour and Ghanbari, 2021).  

Alavinia and Mollahossein (2012), stated that learning a language is more important to EI than other subjects like 

Mathematics. In addition, EI has also been proven to positively contribute to EFL students’ readiness for online 

education (Alenezi, 2020). Although the importance of EI is often overlooked, EFL students must use the language 

to communicate with their teachers and peers not only in the classroom but also in personal situations. Students 

with a high EI will gain a lot of knowledge because it provides a conducive learning environment and leads to 

improve English achievement among students (Sucaromana, 2012). Students learn to identify their feelings and 

seek adult assistance in order to comprehend the language. EI offers all of the emotional skills that ESL students 

need in order to succeed in language learning. When it comes to predicting success in life challenges, EI can be 

more effective than IQ (Goleman, 1995).  

The Malaysian Ministry of Education has launched a Malaysian University English Test in order to provide 

students with the required level of English proficiency, Malaysia Examination Council has been administering 

MUET, a standardised English test, since 1999. This test includes listening, speaking, reading, and writing 

component. This test is required of students who want to pursue their studies at public institutions of higher 

learning. Candidates for this test are divided into six achievement bands, ranging from extremely skilled users 

(Band 6) to very limited users (Band 1). MUET examinations were previously held twice a year, but due to high 

demand among applicants, they are now held three times a year. 

According to Hamzah (2018), the vice-chancellor of University Putra Malaysia (UPM) Prof Datin Dr. Aini Ideris 

claimed that despite being the expertise in their field, many undergraduate students fail to get employed after 

graduation due to the poor command of English Language and that this issue must be addressed immediately. In 

reality, according to data provided by Bahagian Pengurusan Akademik (BPA) UTeM, more than 500 students at 

a technical university who do not achieve Band 3 have sat for MUET more than twice. Recently, to address the 

issue of English language proficiency among tertiary students, former Prime Minister of Malaysia Dato' Seri Najib 

Tun Abdul Razak announced the new requirement of MUET results among public higher institutions during the 

presentation of Budget 2015 on October 14, 2014. Since 2015, the current minimum entry requirement for IPTAs 

has been Band 2 for Arts and Social Science studies (graduation requirement of Band 3); Band 3 for Science, 

Technology, Engineering, and Mathematics (STEM) studies (graduation condition Band 4); and Band 4 for Law 

and Medical studies (graduation condition Band 4). Due to this new requirement, Universiti Utara Malaysia 

(UUM) Vice Chancellor Prof. Datuk Dr. Mohamed Mustafa Ishak argued that local universities would have 

difficulty selecting students for certain fields of study offered at the university (Bernama, 17 October 2014). 
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In the Malaysian education system, there is a concern of English language skills among students at tertiary 

education. Many academic tasks at this level requires students to read, write, speak and listen in the English 

language irrespective of the courses they are enrolled in. Before the year 2000, the English language grade in Sijil 

Pelajaran Malaysia (SPM) was used as an indicator of students' level of English proficiency. When the MUET 

was first established in 2000, the aim was to prepare students from secondary school with the English language 

skills required for tertiary education (Mahmud, 2018).  It has become an important test for students who wish to 

enter public universities in Malaysia since the result is set as one of the entrance requirements (Chan & Wong, 

2004). The Malaysian Examination Council is the authority responsible to develop and administer it where the 

certification is recognised in Malaysia and Singapore as cited by Othman and Nordin (2013) in Mahmud (2018). 

Nurhazlini et al. (2015) in their study asserted that the MUET (minimum unit academic thresholds) has then 

become a well-known test and the result can be used to assess students’ proficiency in preparation for tertiary 

education. Nambiar and Ransirini (2012) in Najihah Mahmud (2018) label the MUET as equivalent to IELTS and 

TOEFL as it tests criterion-referenced proficiency that covers all four language skills, namely reading, writing, 

listening and speaking. The importance of the MUET can also be seen when it has also been suggested as a 

prerequisite for courses. The administrative process of sorting students' ability does the opposite, in some cases 

(Chan & Wong, 2004). 

A widespread view of education is that tests and assessment should be standardised to standardise the students' 

proficiency level. In line with this, Nurhazlini et al. (2015) mentioned that the MUET was offered to solve the 

English Class issues for pre-university students as an attempt to have a standardised assessment. At this point, the 

MUET has been in full effect for several years’ levels of education in Malaysia (Chan & Wong, 2004). The MUET 

syllabus was developed to help students achieve advanced proficiency in the language while raising their level of 

creative writing. It is also a means to support the English language learning environment in Malaysia since the 

education system back then was deemed not conducive for English language development (Mahmud, 2018). In 

sum, the MUET is considered as the national English language assessment that indicates the levels of English 

language proficiency among ESL learners in Malaysia. 

EI, on the other hand, is believed to play a significant role in ESL students' English language proficiency. The 

ability to reason about emotions is known as EI intelligence. EI abilities and ESL have a reciprocal relationship, 

according to Ates (2019). Learners with EI skills have a greater understanding of the language, and those who 

learn to communicate in English develop their EI skills. A descriptive account of the relationship between EI and 

ESL learning can be found in previous studies. The relationship between EI and academic achievement has been 

the subject of extensive study. Petrides et al. (2004) have investigated the connection between EI and academic 

achievement. They discovered that EI is crucial in assisting low-IQ students to cope with the demands and 

pressures of their studies. They found that students with low IQ who have a high EI trait are better able to cope 

with stress and have more social contact, which may help them increase their grades. 

The current research has tended to concentrate on the relationship of EI with other variables by mainly using 

quantitative methods that emphasise results and the EI model. Nonetheless, a mixed-method investigation allows 

for a more in-depth examination of the relationship between each EI construct and each MUET skill. Aside from 

that, the qualitative research in this mixed method study revealed the challenges of teaching MUET subject for 

engineering among ESL lecturers. Aside from that, the qualitative research in this mixed-method study can be 

used to learn about the challenges of learning MUET and the roles of EI in the learning process of students. 

The data from this research is expected to provide adequate and appropriate information about the roles of EI in 

enhancing MUET performance among undergraduate students by thoroughly scrutinising the relationship between 

EI and MUET performance, using a mixed-method study, and involving both parties, which are undergraduate 

students. Exploring the EI definition and MUET skills will assist the university, administration, curriculum 

creator, and ESL lecturers in structuring and implementing effective teaching and learning methods for students. 

Since EI can be instilled, taught, and mastered (Bar-On, 2007), it may be included in educational policy, as well 

as the incorporation of its skills into the curriculum. As a result, the integration of EI and MUET skills could 

support all undergraduate students. 
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The findings of this study are intended to provide appropriate information through investigations into the roles of 

EI in boosting and improving MUET performance among undergraduate students. EI can be instilled, taught, and 

learned, according to Bar-On (2007), as cited by Nor Lailatul Azilah, Indradevi, Nadiah and Ruslan (2020). As a 

result, EI skills can be included in educational policy and incorporated into the curriculum, thus, students' English 

skills will be strengthened and developed. Furthermore, the findings of this study will also assist the university, 

top management, and curriculum developers in structuring and embedding EI in pedagogical aspects. 

The results will provide a thorough understanding of EI's role in improving MUET performance among technical 

university undergraduate students. The following research questions are used to express these: 

(i) Is there a significant difference in the level of EI among students in a technical university based on their 

gender and programmes? 

(ii) Is there a correlation between the level of EI among technical university undergraduate students and their 

MUET performance? 

 

Methods 

 

Participants and procedure 

The quantitative research was used to collect the data from the respondents. In this study, the cross-sectional 

survey design was used to obtain the data for the research questions. 240 respondents among the Faculty of 

Business and Technopreneurship and 5 engineering faculties were chosen to represent the data for engineering 

and business students. The respondents from the engineering field were from the Faculty of Electrical Engineering 

(FKE), Faculty of Electronic and Computer Engineering (FKEKK), Faculty of Mechanical Engineering (FKM), 

Faculty of Manufacturing Engineering (FKP) and Faculty of Engineering Technology (FTK).  

This type of design was used as the data was collected at one time. EI was measured in this study using a cross-

sectional survey to investigate. Thus, the correlation between EI level among the undergraduate students and the 

students’ MUET achievement could be measured. 

Then, the quantitative data was used to investigate variables which are the MUET scores and the programmes and 

genders.  In this study, the emotional domains that had been used in this study were developed after taking into 

consideration the results of the Goleman – Noriah EI Theory (2004) which include the empathy, social skills, self-

regulation, self-awareness and motivation. 

The selected respondents are only those who have taken the MUET test. All the participants were from the six 

different faculties at the technical university. As a result, this research had 240 participants; 96 female students 

and 144 male students. As this technical university is one of the Malaysian Technical University Network 

(MTUN) universities, the chosen respondents from the engineering and business faculty are the representative of 

the niche area of the technical university. 60% of the respondents are male and it is represented by the 60% of the 

respondents’ population while another 40% of the respondents consisted of female students to represent the 40% 

of the female population in the technical university. A similar number of respondents from each faculty, which 

were 40 respondents were recorded. 

Instrumentation 

This research used Tapia’s Emotional Quotient Questionnaire (EQI) survey to collect quantitative information. 

The instrument comprises of 41 items that have been constructed according the context of the technical students. 

It is created based on the six main domains which are the demographic data, and the five competencies that were 

based on Goleman’s framework on EI in 1990. The five EI competencies that were used were empathy, social 

skills, self-regulation, self-awareness and motivation. 
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The study was divided into two sections that were based on the self-report. Open-ended and closed-ended 

questionnaires were used in this section. Gender, age, faculty, year of study and the students’ MUET performance 

were the items for the demographic data. Thirty items were arranged to investigate the level of EI among the 

respondents; self-awareness (items no. 1, 2, 3, 4, 5, 6), self-regulation (items no. 7, 8, 9, 10, 11, 12), empathy 

(items no. 13, 14, 15, 16, 17, 18), social skills (items no. 19, 20, 21, 22, 23, 24) and motivation (items no. 25, 26, 

27, 28, 29, 30). 

Two modes: One is by self-report, and the other is by quantitative and objective tests. The age, gender, race, and 

academic level of the faculty were the only demographic data we took into consideration in the research done for 

this article. Seventy pieces of the second part of the questionnaire have been built. items 1, 2, 3, 4, 5, 6, 7, 8, 9, 

13, 14, 15, 16, 17, 19, 20, 22, 23, 24 (items no. 25, 26, 27, 28, 29, 30). The respondents need to complete the 

instruments according to a five-point Likert scale from “never like me’, ‘occasionally like me’, ‘sometimes like 

me’, ‘frequently like me’ to ‘always like me’. 

The questionnaire was transformed to the Google Form and the link was then given to the respondents. The data 

from the Google Form had been transferred to Statistical Package for Social Science (SPSS) version 26 to be 

analysed. The Cronbach Alpha from (SPSS) version 26 has been applied to check the instrument reliability. The 

overall internal consistency value was excellent with an output rating of 0.946 for all 30 items. Therefore, it had 

been proven that the instruments have high-reliability items.  

 

Data Collection and Analysis 

This study has only one tool used to gather data, which was the questionnaire. The questionnaire is the primary 

instrument used to gather data for the purpose of this study. The survey method is used because the EI instrument 

is adequate for examining the effect of different types of programmes and genders on the EI levels of 

undergraduate students at the technical university and the correlation between the level of EI among undergraduate 

students and their MUET results.  

240 respondents have completed the questionnaires. The questionnaire, which is a collection of questions posed 

to a statistically relevant number of respondents is considered the best method of obtaining data, even more so for 

a large scale survey. 

 

Findings and discussion 

 

Gender of the Respondents 

The gender of respondents is shown in Table 1. Given that gender is one of the variables being investigated in this 

study, an accurate gender ratio must be defined. Due to the fact that this technical university has a population of 

60% male students, this analysis used the same figure to calculate the overall number of male respondents. The 

remainder of the respondents were female students, accounting for 40% of the respondents. The research enrolled 

144 male and 96 female students in 60:40 ratios. 

The analysis of the quantitative data presents the following aspects: - i. the significant difference in the level of 

EI according to the students’ programmes and gender in the technical university. ii. the correlation between the 

level of EI among undergraduate students in the technical university and their MUET performance.  

 

Table 1: Gender of the Respondents 

 Gender Frequency Valid Percent Cumulative Percent 
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Table 2: Descriptive statistics 

Dependent Variable: EI_Level 

Gender Course Mean Std. Deviation N 

Male Business 2.4157 .25564 72 

Engineering 2.3366 .37001 72 

Total 2.3762 .31937 144 

Female Business 3.4840 .35424 48 

Engineering 3.2007 .00481 48 

Total 3.3424 .28701 96 

Total Business 2.8431 .60395 120 

Engineering 2.6822 .51226 120 

Total 2.7626 .56459 240 

 

The impact of types of programmes and gender on the levels of EI among the undergraduate students in 

the technical university 

 

The result of the level of EI according to the programmes and genders are shown in Table 2. According to the 

findings, male students enrolled in engineering courses earned the lowest mean score, M= 2.33 and SD= 0.3700, 

while female students enrolled in business courses earned the highest mean score, M=3.48 and SD= 0.354.  

 

To analyse the level of EI scores among the respondents according to programme and genders, an independent 

sample t-test was run. The analysis was done to answer research question 1 which is: - 

 

RQ (1): Is there any significant difference in the level of EI according to the students’ gender and programmes in 

technical university? 

 

H0: There is no significant difference in the level of EI according to the students’ gender and programmes at the 

technical university 

H1. There is a significant difference in the level of EI according to the students’ gender and programmes at the 

technical university. 

 

The findings obtained from the analyses of the data are given in Table 3:  

 

 

 

(Quantity) 

Valid Male 144 60.0 60.0 

Female 96 40.0 40.0 

Total 240 100.0 100.0 
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Table 3: The level of EI among respondents according to genders 

Group Statistics 

 Course N Mean Std. 

Deviation 

Std. Error 

Mean 

t-Value Sig. 

Emotional 

Intelligence 

Male 144 2.3762 .31937 .02661 -23.896 0.00 

Female 96 3.3424 .28701 .02929   

 

The findings show that there is a significant difference in the level of EI for male and female students, t (240) = -

23.896, p-value = 0.00. The level of EI among male students (mean = 2.38, s.d. = 0.32) is significantly different 

from the level of EI among female students (mean = 3.34, s.d. = 0.29). This finding indicates that female students 

have higher level of EI as compared to male students. Thus, the null hypothesis is rejected.  

This study is supported by Patton (1997), in her book, EQ in the Workplace, that stated that there are several 

obstacles to building EI in individuals. She then mentioned that men’s weaknesses in expressing their feelings 

could lead them to be low EI. Men feel that “the more threaten they feel the less they talk”. As compared with 

women, they tend to express and project out their own feelings whether they feel happy or vice versa. Thus, it can 

be concluded that female and male have different levels of EI. 

 

Table 4: The level of EI among respondents 

Group Statistics 

 Course N Mean Std. 

Deviation 

Std. Error 

Mean 

t-Value Sig. 

Emotional 

Intelligence 

Business 120 2.8431 .60395 .05513 -21.452 0.00 

Engineering  120 2.6822 .51226 .04676   

 

Next, based on this analysis, there is a significant difference in the level of EI for business and engineering 

students, t (240) = -21.452, p-value = 0.00. Table 4 shows the level of EI among respondents. The level of EI 

among business students (mean = 2.84, s.d. = 0.604) is significantly different from the level of EI among 

engineering students (mean = 2.68, s.d. = 0.52). It can be summed, students from the business programme score 

lower level of EI from the engineering course. Thus, the null hypothesis is rejected.  

Next, the following table summarises the interpretation of the two-way ANNOVA result: 

  

Table 5: Tests of between-subjects effects 

Source 

T
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Corrected 

Model 

1.654a 5 .331 2.362 .040 .031 11.812 .754 

Intercept 5113.454 1 5113.454 36525.54

7 

.000 .990 36525.

547 

1.000 
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Gender .313 1 .313 2.238 .135 .006 2.238 .320 

Course .911 2 .456 3.255 .040 .017 6.509 .618 

Gender * 

Course 

.207 2 .103 .738 .479 .004 1.476 .175 

Error 51.659 236 .140      

Total 5363.708 240       

Corrected 

Total 

53.312 239       

 

a. R Squared = .031 (Adjusted R Squared = .018) 

b. Computed using alpha = .05 

A two-way ANOVA was conducted to explore the impact of gender and types of courses on the levels of EI. 

Subjects were divided into two groups according to their courses (Group 1: Business Group, 2: Engineering). 

There was a statistically significant main effect for course [F (2, 236) =3.255, p=0.04], however the effect was 

small (eta squared = 0.017). Post-hoc comparisons using Scheffe test indicated that the means score for business 

students (mean = 2.84, s.d = 0.60) was significantly different from engineering students (mean = 2.68, s.d = 0.51). 

The main effect for gender [F (1, 239) =2.238, p=0.135], and the interaction effect [F (2, 240) =0.738, p=0.479] 

did reach statistical significant.  

The correlation between the level of EI among the undergraduate students and their MUET performance 

Next, to determine the correlation between the level of EI among the undergraduate students in the technical 

university and their MUET performance, a Pearson Correlation was used. The result of the finding is portrayed in 

Table 6. The Pearson Correlation is conducted to justify the research question 2 which is: - 

RQ (2): Is there any significant correlation between the level of EI among the undergraduate students in the 

technical university and their MUET performance? 

H0: There is no significant correlation between the level of EI among the undergraduate students in the technical 

university and their MUET performance. 

H1: There is a significant correlation between the level of EI among the undergraduate students in the technical 

university and their MUET performance. 

 

Table 6: The relationship between EI Level and the students’ MUET performance 

  EI 

Level 

MUET Performance 

Emotional Intelligence Pearson 

Correlation 

1 .751** 

Sig. (2-tailed)  .000 

N 240 240 

Pearson 

Correlation 

.751** 1 
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Sig. (2-tailed) .000  

N 240 240 

**. Correlation is significant at the 0.01 level (2-tailed). 

The data in Table 6 shows that there is a very strong positive correlation (r = 0.751, p < 0.05) between the EI level 

and MUET performance. Thus, the null hypothesis is rejected. This data has described the hypothesis, H1: There 

is a significant correlation between the level of EI among the undergraduate students in the technical university 

and their MUET performance. By squaring the correlation and then multiplying by 100, it indicates that the EI 

level shares 56.4% of its variability with the students’ MUET performance. It can be summed that the EI 

performance helps to increase the students MUET performance in a large percentage (56.4%). 

 

Discussion 

The impact of types of programmes and gender on the levels of EI among the undergraduate students in the 

technical university 

According to this finding, there was a statistically significant key impact for course, but it was very weak. As 

compared to business students, the engineering students earned the lower mean ranking for EI. According to 

previous studies conducted by Sanchez-Ruiz, Mayroveli and Poullis, (2013), there is observational proof that 

students' personality profiles vary according to the major they have in the college. Thus, students enrolled in 

various programmes can have varying levels of EI, since each programme leads to the development of specific 

characteristics of EI. Furthermore, as cited by Marquez, Martin and Brackett (2006), business students are 

introduced to business ethics classes, which aid them in gaining self-awareness, one of the competencies of EI. 

Apart from that, this study's findings are quite close to those of Sanchez-Ruiz et al. (2013). According to the 

report, psychology students ranked slightly higher on trait EI than students from other majors. This report 

corroborates his findings when he discovered that students majoring in business and administration had a higher 

EQ score than those majoring in electrical engineering, led by those majoring in computer science. Then, some 

studies asserted that people in vocational and scientific fields rate lower on the trait EI than people in social science 

fields (Sanchez-Ruiz et al., 2010). 

EI research has drawn psychologists, educators, and experts to investigate the relationship between EI and age, 

physical and psychological health, job performance, social relationships, parental involvement, academic 

achievement, anxiety level, deviant behaviour, language development, self-efficacy, and gender (as example, 

Adeyemo, 2007; Downey et al., 2008; Herrera, Al-Lal & Mohamed; Khalil, 2012; Nesari et al., 2011; Nor Lailatul 

Azilah et al., 2020; and Reza, 2009). According to the results of a study conducted by Hassan et al. (2009), there 

were substantial variations in EI levels between male and female students. Female students were discovered to 

record a higher degree of EI than male students, according to this report. This evidence was also proven by 

Goleman (1998), who claimed in his book "Working with EI" that women use their intrapersonal skills more than 

men because society encourages women to be more emphatic and voice out their feelings to other individuals. 

These intrapersonal skills are very crucial in language learning as it helps the learner to build a positive 

communication circle with others and to reduce the communication barrier.  

Surprisingly, Mestre et al. (2006) found that "strategic EI often associated positively with friendship nominations" 

in their research. Mestre et al. (2006) explained that boys and girls adapt their EI competencies for various 

justifications and in different ways. He also noted that, based on an interview with some teachers at the school, 

the teachers suggested that the gender disparities existed because girls are more responsive and concerned about 

their peers' and teachers' approval of themselves. This shows that EI traits help the learners not only to adapt, but 

to pursue mutual understanding in communication. As a result, it enhances the learners’ confidence level and their 

language performance. Boys and girls vary psychologically in many respects, and as a result, they have a greater 

chance of applying EI to various goals and strategies. Nonetheless, these gender disparities represent some 

important points that we should be concerned about, as the consequences of a lack of EI skills vary significantly 

for both genders. Male students with poor emotional skills "...demonstrated substantially more participation than 
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females in potentially risky activities such as using illicit substances... and engaging in deviant behaviour," 

according to Herrera et. al (2020). To put it another way, male students have a higher propensity to engage in 

risky habits and social issues than female students when they have low EI skills. 

Other than that, female students have been recorded to have higher empathy than male students (Fernandez-

Berrocal and Extremera, 2006). They discovered, in their analysis that male students have been recorded to have 

lower empathy than female students. To back up this argument, Goleman (1998, p.382) claimed in his book that 

Robert Rosenthal and Judith Hall performed a test called the "Profile of Nonverbal Sensitivity" (PONS). 

Candidates will be shown hundreds of video clips depicting a wide range of human feelings and gestures during 

the evaluation. Surprisingly, the researchers concluded that “80% of the time women performed better than men 

at guessing what emotions the individual was actually feeling”. It meant that women are warier of other people's 

expressions and emotions, and this benefit makes women empathise with those around them. Empathy promotes 

understanding and acceptance towards others, thus, in ESL context, this trait prepares the learners to accept and 

improve mistakes. However, Goleman (1995) believed that when it comes to empathy, he disagrees with the 

previous finding that women are more emphatic than men because "...there was no evidence of a "female intuition" 

benefit." He also noted that previous research results were discovered because women tried harder than men to 

guess the human's language because empathy is a part of women's "self-identity" (Goleman, 1998). On the same 

subject, Goleman (1998) emphasised that men believe that being sensitive and conscious of others' expressions 

and emotions would make them less macho. This research is contradicting with the result from Ratu, Rai and 

Savitri (2021) which found that male students use their emotions to retain a default circumstance and achieve 

academic resilience.  

Although this fact is arguable, being sensitive and conscious of others’ expression and emotions is a great factor 

to master the ESL proficiency as it does help the learners to improve their communication skills. Consequently, 

they put less effort into interpreting the feelings and facial expressions of human feelings. According to all these 

findings, future studies should be done based on these results to see whether gender gaps have an effect on people's 

EI levels. 

 

The correlation between the level of EI among the undergraduate students and their MUET performance 

Many studies have been conducted to determine the impact of EI abilities on English language learning. According 

to a study conducted by Sedigheh and Ghasem (2011), there is a reliable and significant relationship between EI 

and English language proficiency. The study aimed to see if there was a connection between EI skills and English 

language proficiency among Iranian high school students. Following that, Huseyin et al. (2015) concluded that 

higher EI can aid ESL learners' language efficiency. They also concluded that people with high EI could 

comprehend the language better than others. They say that when people learn the English language, their EI skills 

can also be increased. Saud (2019) discovered that EI is an important factor in assessing a student's success while 

learning English. EI skills assist the learners to optimize the learning process and acquire the language.  

Language learning, according to Abdolrezapour and Ghanbari (2021), entails intrapersonal and interpersonal 

communication and interaction, which emphasises EI traits. The ESL students are encouraged to engage with 

other learners during the learning process (Ariffin, 2021), hence the EI skills are useful for this purpose. Learners’ 

engagement is critical for the users as they will develop their self-confidence while having conversation with 

others. According to Goleman (1998), a well-known psychologist in the area of EI, EI leads to individual 

achievement. A research of 200 American students in Texas looked at the impact of EI on academic success. 

Stottlemayer (2002), in this research, has found that the respondents' EI level could predict their academic 

achievement. EI level reflects the learners’ positive emotions and drives the learners’ motivation to succeed in 

mastering English Language. The learners usually apply the EI skills to adapt with any circumstances during the 

learning process. Individual differences such as intellect, aptitude, personality, motivation, attitude, and anxiety, 

according to Rossiter (2003), influence the second and foreign language output. EI skills affect students' 

motivation, decision-making technique, and preparation, according to Downey et al. (2008). As a result, this affect 

the students' academic performance. Learning language requires the learners to control their anxiety level and 

increase their motivation. The EI skills enhance the learners’ capability to perform well in the English Language. 
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Moreover, various studies, such as Abdolrezapour and Ghanbari (2021) and Sedigheh and Ghasem (2011), have 

also examined the relationship between EI and second language performance.  

between emotional competence and language acquisition. For instance, as stated by Nesari et al. (2011), no 

association was found between EI traits and vocabulary acquisition among Iranian intermediate-level EFL 

learners. Apart from that, Petrides, Frederickson and Furnham (2004) discovered a negative association between 

EI abilities and foreign language anxiety. Regardless of that, based on research, EI skills are proven to positively 

associate with the second language performance.  

This result is consistent with Khalil's (2012) study, which examined the relationship between the EI of Iranian 

EFL learners and their TOEFL results. TOEFL is an English placement exam of similar intent to MUET. Khalil 

(2012) established a significant and positive association between EI and TOEFL scores in this study. The results 

demonstrate that EI influences on students' success on English proficiency assessments that assess their listening, 

communicating, reading, and writing abilities. Thomas and Nooreen (2013) established a significant connection 

between students' MUET achievement and EI through their study. The research was conducted to analyse the 

relationship between MUET achievement and EI abilities among matriculation students in Universiti Sains Islam 

Malaysia. In a study done by Nor Lailatul Azilah et al.  (2020), it has been discovered that EI skills could predict 

the students’ MUET performance. It can be concluded that English Language performance is indeed influenced 

by ones’ EI competencies.  

Seyed et al. (2014) have researched the connection between EI and language accomplishment among 

undergraduates in Iran. The finding seems to corroborate previous research as there was a huge connection 

between EI and language accomplishment score among the respondents. Shahmohamadi and Hasanzadeh (2011) 

accentuated that undergraduate students were more expressive and self-sufficient, have a high propensity to 

dominate the language effectively. Alavinia and Mollahossein (2012) expressed that EI competencies are 

significant especially in mastering language learning.  

 

Suggestion for Future Research 

Thus, this study indicates that English lecturers may profit from EI training programmes that allow for the 

development of EI awareness and skills in English Language classes. It is recommended that potential studies 

examine the association between EI characteristics and language abilities such as listening, communicating, 

reading, and writing in technical students. 

 

Conclusion 

This research has identified a number of important findings concerning both the independent and dependent 

variables. Additionally, this research offered answers to many of the research objectives. In general, there is no 

significant difference in the degree of EI among students enrolled in technical university programmes. There is a 

strong connection between the degree of EI and the academic performance of undergraduates at the technical 

university. The study's primary implication is about the importance of EI skills in English language learning and 

student success. The fragments of data from this study indicate that EI is paramount in assessing students' language 

output.  

Additionally, the research found that students' success on the MUET may be increased if they had a higher degree 

of EI. As suggested by Nor Lailatul Azilah, Syed Najmuddin and Ruslan (2016), due to the fact that EI has an 

effect on English Language success, EI skills should be included as one of the important elements in building the 

English course at the technical university. The stakeholders, administrators, faculty, lecturers, and students, need 

to play roles in incorporating and applying EI skills into the teaching and learning of the English Language. Other 

than that, Bar-On (2007) suggested that EI can be stimulated, enhanced, and learned. As Hen (2020) asserts, 

numerous studies have established the critical role of EI in job growth, academic success, and life satisfaction.  
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